2021 Read-On Project

Designers: Chunying Lin # & %1 (William & Mary) & Yu Wu X% # (University of Rhode Island)
Textbook: F ¥ % - (All Things Considered; Published by Princeton University Press)

Unit: % 23R — KM~ 5%

Chunying Lin and Yu (Joyce) Wu prepared the following lesson plan as a team. Chunying targets IM to IH
level students, and Joyce focuses on IH to AL students. Also, Chunying designed more reading activities for
intensive reading, while Joyce designed more reading tasks for extensive reading. We worked closely with each
other on all details of this lesson plan. We followed the SE model when sequencing reading activities, linking
intensive reading with the first three stages (Engage, Explore, and Explain) and extensive reading with the last

two stages (Elaborate and Evaluate). Here is a list of the handouts during each phase.

(1)Engage
Handout 1: Preview Sheet

Handout 2: Core Vocabulary List ( )/(for URI students)

(2)Explore
Handout 3: Homework on FilpGrid

(3)Explain

Handout 4: Text Graphic Organizer (for class use)

(4)Elaborate
Handout 5: Extensive Reading material #1 and Activities

Handout 6: Extensive Reading material #2 and Activities

(5)Evaluate

Handout 7: — kP 7= so-- 2841 & 17 & 5 % Summative assessment instructions, sample texts for different

forum roles, and Role-play handout



Learning Objectives

Communications:

1. I can identify the main idea, key information and some supporting details about the “disposable products”
text. (IM-->IH)(IH-->AL) [interpretive listening/reading]

2. I can describe in a simple manner how I use “disposable products” and what I recycle in my daily life. (IM-
->]H) [presentational speaking/writing]

3. I can exchange information in conversations and some discussions related to using/recycling “disposable
products.” (IM-->IH)[interpersonal speaking]

4.1 can discuss the pros and cons of disposable products, present my viewpoint in an organized manner, and
incorporate some supporting details. (IH-->AL) [presentational speaking/writing]

5.1 can design a poster with a short line to promote the idea about not or using fewer disposable products to

generate community awareness of the impact of disposable products on the environment. (IH-->AL)

Focused Interpretive Reading Skills:

1. Through reading closely, I can determine what the text says explicitly and make logical inferences from it.
(IM-->IH) (IH-->AL)

2. I can cite specific textual evidence to support conclusions drawn from the text. (IM-->IH) (IH-->AL)

3. With some instructional help, I can assess how point of view or purpose shapes the context of a text. (IM-
->IH) (IH-->AL)

4. With some instructional help, I can analyze how and why individuals, events, and ideas develop and interact

throughout the text. (IH-->AL)

Culture:

1. I can identify some disposable products that are culturally specific to my own culture. (IM— IH)

2. In my own and other cultures, I can identify and compare different practices related to using/recycling
disposable products. (IM-->1H)

3. I can describe and explain the pros and cons of using/recycling disposable products from different cultural
perspectives. (IH-->AL)

Connection:



I can resort to my personal experiences and expert knowledge (e.g., Environmental Protection, Political
Science, Business, Engineering, etc.) to critically evaluate the information and diverse perspectives on

using/recycling disposable products. (IM-->IH) (IH— AL)

Comparison:

1. I can identify and compare the practices and problems of using disposable products in China and the U.S.
(IM-->IH)

2. I can recognize how people are culturally conditioned, compare and contrast, and analyze the difference

between using disposable products and different environmental policies. (IH-->AL)

Community:

1. I can recognize how using/recycling disposable products impact/connect to communities. (IM-->IH)

2. I can propose some actions to reduce using disposable products. (IH-->AL)

3. I can use Chinese to exchange views and experiences about using/recycling disposable products within and

beyond the classroom and to interact with the community. (IH-->AL)



Handout 1: Preview Sheet
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Handout 2: Core Vocabulary and Grammar Points
Core Vocabulary List (for W&M students: IM to IH proficiency)

%

1. Fd. e AT, KR ORI AL B &4 BR. BR. B
Ve R B Ko fERL #F(v/n). B £ TR SR R, 218,
adj. —RHE. E. &

adv. RIS kB (adv./adi). & H(adv./v.). XEid.

MW s

Conj. | g4, 2T,

RS

n. B(F) TE B, T—K

v Ao ok B AL BR

adv. | gepg b

structure: A% ... RILAE. —. ko FRde. L VAR (VTR MEE.. D L LA

2. EZ2F. &R G A review: Atk Btadj.. A %A BAR X adj.. bE&. A FR4e B+ad;.

For URI (IM to IH & IH to AL proficiency)
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adv.: X # (adv./adj.). ¥ H(adv./v.). BAT. %FFE
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&% & Grammar points:

1.S RILAF...

S not necessarily ...

2. A 4e B (positive adj.).

A 1s inferior to B; A not as adj as B.

3R, AR RST R

Despite..., but .......

4. Time Dur. T &, ......

After + Time Duration (a period of time), ...

=
v

5. X ...

Do you meant that....? (emphasize a rhetorical question)

6. VA..... . DL 84/ B RT 89+ S/ KT/ (v

BL) o, e

Based on..../ Speaking from ...the current condition/
level/ situation.. ., ...

7. S(x} sth)i% sk +consequences (77 f. 7 F2.

(k%ﬁ)/&ﬁf\ K&%éﬁ%}rx@‘ =) #)

S causes + consequences (pollution, burden, (huge
amount of) waste, bad influence, problem)

8. ooy, EE(F).... A A

..., even ...

9.S % sb. (F/FRE)V......

S advises/persuades sb. (not to) do ...

10.S %..... 4 &,

S relies on .../do ... for living.




Handout 3: Homework on Filpgrid ----- “Tell Me What You See”
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Conversation #1

Handout 4: Text Graphic Organizer

. positive negative Example(which product)
Evidence:
2, positive negative Example(which product)
Evidence:
Conversation #2
. positive negative Example(which product)
Evidence:
2, positive negative Example(which product)
Evidence:
Conversation #3
. positive negative Example(which product)
Evidence:
2, positive negative Example(which product)
Evidence:

from Conversation #1-3
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T
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Handout S: Extensive Reading Material #1 and Activities

Article 1 -- Topic: ZR4R M) & 744 (Modified) (Level: IH to AL)

J& 3_: https://gloss.dliflc.edu/LessonViewer.aspx?lessonld=22888&lessonName=cm_env314&linkTypeld=0

Note: #rk sk M#F: REMH LT, REFLE LT L, b5 AT U3 Lo

TR 2 R T4

P E IE 7R ARk B) AR AT R IR 9 M. S T AR A R0 IR AR AR R A T

K6 A 154, YERGBMEFE THAFBAE, BUTE LT A7 F R EGRGGBAH
B, LB AR T AR XA AR BB R RT UMEA R BAF AR 6 BA R, B R MHEITE T
BRFE. BUTHRSERGME % RMIRRER, AR BA R IRBLE R T Fo

FEA 10 Z 5 TR B %, FTATRIERAETEIRT HE TR AR MK
Ho WAMIEALAR S HBAE, BRXFHLA KLY 30124, BAT, KZATGEHRAH T IR
%, TRTTRAES.

FBEATIEF XBFBUTOHE. ARG EfFARGELEN, VABHREZREATHA R,
i, ZARFTHR. KT, BHZSEmid eF ERAAMNERREE T EE KGIRITEM, 122
AAVEF BT, B O U BRI IR Je 5 H o
EEH: “BABRAMNERMNERGEFFERE— A THEET Ko thdo, AT UF 48 A B4
B, VA—RBRHETF, RESAFTAHRBOITE,; NTRAEZHERANAEEL L, 55, A, &K
MR A X AANIFH &o ™

HRERFAKR S AR R A R 204 A B, AR, &5 FDimiaE 48 A 24

Ro B BFIR KA RIEA TP IZE A, VLR BRI IRITE T R



Activity 1: " XL &. HiAX. BXERE

Scan the text and circle the following words in the text. Then categorize these words into environmentally

related and shopping related words.

HIRG FB. R R BHE HRE. BYE. WY R. BT

RIFBLA % 6939 SR I A K g3

Environmentally related words Shopping related words

Answer key: SRIRIEA X 6937 (B33P H¥L. 4k BHR) ; RBDA X603 (L. BHE. F

T M. BhR. BF)

Activity 2: LB K&, FANMZ L. EELFEH

Determine the main focus of the report. Match each paragraph (left) with its main idea (right).

1. P EEAMEIOH PR BERG R, 2T RED

F Wy A B 69 B R AR M LA R A T o A9 7%4,%3\%5&‘ 0y 75 77;%

2. 6 A 154, TRGUMEFE TREEBHE.
BUFE LT A F R SREGRFH PR, LELA B. [ iE 75 AR ok 98 R4
AT R AR R AP BA . BB ST MR R R T 69w 15 3% 69 5]

R BAE, A HE T A TRAK. BUTH M 3ER

B YA % MR, VAR BB R R A9 77 C. A % A E] R0

e A EF X
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3. YEAL 10 S EF T A B, AT RN RS

TEIR T HE LR REBAHRGBE AN
WZ B, HRFHEAKRY301CA. BT, RE
WO BARILH TR, FET TR,

. FRBRAE T AFBURHBE, L RGEF-FARY K
i, YRAERREZREIMTHAL R, RIL, TAFT
Fo KT, BHTRBERNG CFERANE RS
A AP E E RAFRFEEA, 2REAMNTFESIT, BT

T VA B SR IR BT S e A

C EEM “RABRAMARMNERGEEFEFRET— 54
T EFE T RNo oo, RATT U B A BAHE, VR
—RERT, RHZATHRBITE, MNTRALS

WoAg o sG8 TR 5, Pk, FRAVAA X BASF

R ERFEART 6 IUAE R A X 248 A B A
Roe XM, EAEFZ MR Z L ABHR, FBF
B RA I E AT R % E A, VAR BA R AT IR

T o

D. % B a9 B K ARk

1% J7) B A
E. SR A LA A KK AR
ZATH AL R

|2 e o ) B
E}Eéﬁiﬁ]#{’ﬁ) %4‘%%

AR .

Answer key: 1-B, 2-F, 3-A, 4-E, 5-C, 6-D
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Activity 3: B 74t £ 3L ¥ Visualize your reading with pictures
\ Yy g p

Group work:

1. Each student will be given a paragraph and will find a picture that best represents the content of the
paragraph.

2. Each student will retell your passage (with as many details as possible) to your group members.

3. After hearing everyone’s paragraph, determine the sequence of the pictures (paragraphs). Why do you decide
to go with this order? Do any connective words or internal logic of the passage help with the decision?

Example:

M6 A 15, YRNBNEFA TEEAZEHR. BURRILET A5 RERE
WG BAR, LELAERT 4R XA B BB ERTMERR 45696 R 692
A, ERBHEFATERE. BUTH RMERBUN A 5 AIRRE, AR BHETIR
B RN T SR

BB A
o /\
N4 T
& N
% —5 % =% =K FARd LEZS ok
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Handout 6: Extensive Reading Material #2 and Activities

Article 2--Topic: “4¢ & 1 /)N B89 JuF 77 7% (Unmodified) (Level: IM to TH)

J& X https://gloss.dliflc.edu/LessonViewer.aspx?lessonld=24953 &lessonName=cm_env083&link Typeld=0

1.

R VI LR, RV BRHEAT62] &, FAE RV IFE ARG ILE.

FR VA VAT, BV BHEK 96 &, AR BV IR FIRA B 8,

FFER VA LB R, BV aHEER 180 &, RIRIE S T Ak, BRIV KT
HRYA Ve, B YA 190 5, ZRRATHR, FaATR&HR LR
FEX VI NEE, R BHEE 22000 %, B ERXTAT, LT UEE G K,
FRFEAF VAR L aF, BV BRHE 86 &, ik ALK B AR IRC.

RN BT 1B, VAR 2254 £, vFR PO RTEEE Ao

FRKIT Ve, A — e s HEL 785 &, Shdiaf— = & X7,

R VPR A, T — R Vs R 218 5, M B A M

* Bk HEs% (tan paifang: carbon emission): = &ALs 89 HEAX (carbon emission) is the key phrase in this lesson, it is

abbreviated as 2% HE 7K.

FYI: 1&5% & & (low-carbon life), 235 A KA E/E SBT3 AR TR B, MimBEARAR 45 7] 2 =
FACAE B HER B, MU KEGT R, HEALSTBL, T Z2INTE., FEAREBREANATRT RETAE

49§ . A low carbon lifestyle is a means of environmental responsibility toward life, and it also allows for

sustainable development. A sustainable green lifestyle advocates a low carbon life, low energy, low
consumption and low expenses, thereby cutting CO2 emissions. A low carbon life means a return to innocence;
not only is the cost of living low, but the lifestyle is also healthier and more natural.
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Activity 1: (work in pair) TR EAXLFAR

Use a bar chart to show how much carbon emissions can each “green activity” reduce.

AA—W, FAREZNBERFZEENT AR Z VTR H

R b= .
B ERHER (52)
25000
22000
20000
15000
10000
5000
2254
621 9% 180 190 86 . 785 218
0 -— - e - -
B Y & 3 OF B i
%.,; %&‘ ) D 2F % & " o &&;\
o & < y K )

Activity 2: (work in pair)
FAESWTIE, RS, BTERIARES AR, AR HHL?

Please work with your partner, and discuss according to your own lifestyle, which one would be the easiest to

achieve, and which one would be the hardest. Why? Try to rearrange these nine options into an order.

Activity 3: (work in pair) Write more green activities!

AFEARAEIC Y RBHE, o RIRBHRA T, REH AR 52
As you can see, this list only targeted energy-saving and didn’t mention anything about recycling, protecting

natural resources, and reducing white pollution. If you are helping them to create more content, what “green

activities” will you add?
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Handout 7: — &M = f--1356 2 4R R & % Unit Summative Assessment Instructions, Model Texts, and

Role-play Handout

/j\ ]ijj’ \?D_zui/‘ﬂ: vt /f X: g%

Summative Assessment for Disposable Products

Developed by Chun Ying Lin and Yu (Joyce) Wu

Overview £ TAE SN2

Nowadays, disposable products are almost unavoidable in our daily life. When we purchase coffee, food, or
groceries, it is convenient to take paper cups, plastic eateries, or plastic bags. The convenience we are enjoying
right now will have devastating effects on our planet in the long run. However, during a global pandemic,
disposable products have also met the necessary sanitary requirements. In some circumstances, they are also

preferred by customers.

You are asked to participate in a forum discussion on disposable products and environmental protection. The
host has invited people from different occupations to share why and how often they use disposable products, the
pros and cons of doing so, and their thoughts on the long-term effects on the environment and our lives. After
attending the forum, you will advocate the kind of measures that you think should be taken to protect the

environment in your university/community/society.

Having the “Will” to success; “Rhode” to success! & X f%?

1. Research Phase {4 BF %

To prepare for the panel discussion, you will do some research to find out more about the impact of disposable

products on our daily life and society.

1 “Will” refers to William Mary; “Rhode” refers to “Rhode Island”.
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®

[Interpretive reading] %t & — /s Bf 89 JuFd I i& (IH)

b. [Interpretive reading] #2 4} 4 &% & +F E (AL)

c. [Interpreting listening] YouTube video [— J&] #9 2234 ] - B4 (IH)
d. [Interpreting listening] Playposit video [ — & P4 £ F 69 g & Fexf 2R 5269 % v | (AL)

2. Interviews and role-play X5 & f &%

Interviews: With this knowledge, you will now observe and interview some people from the following
categories: self, classmates, university employees (e.g., dining hall employees or managers), restaurant
employees or owners. Your questions could be open-ended, but make sure you receive information on how
s’he uses/recycles disposable products every day in his/her capacity, and whether there is room for

improvement. (IM— IH) Do you see any differences of views based on their stances? (IH— AL)

Role-play: After the interviews, you will participate in a role-play in class. Four different groups will
discuss using disposable products. (Note: Each student will be assigned to a group, and each group will have
arole. You may use some of your interview notes from the interviews as a reference.)
e Role #1. School restaurant manager [You need to consider the school budget. If not using the
disposable products, students might need to bring in their own reusable utensils, or the cafeteria must
invest more on plates and labor.]
e Role #2. Small restaurants near the school [disposable products are cheap, convenient, and
more hygienic....]
e Role #3. Student representative A: [On behalf of students who support environmental
protection, you believe that we should enforce environmental protection regulations more strictly for
the sake of the next generation. Although it may bring some inconvenience, it is something we need
to endure. You also have suggestions for the university to improve the recycling procedure.]
e Role #4. Student representative B: [ You agree that environmental protection is important, but
the convenience of life should not be ignored. In addition, during the pandemic, you think the use of

disposable products is inevitable and safer.]

16



3. Forum Discussion & Posters on a public-facing website and social media: Our views and advocated

actions! A8 F EF245 L

Now you’ve had a chance to further engage with the topic by hearing different viewpoints and stances. You are
ready for the Forum Discussion! What are your current views on the pros and cons of disposable products?

We will share our views via oral presentations and will also design posters for our advocated actions.

a. Forum Opening: Story narrator [narration+ description]|: ¥ & & from the textbook are your friends,

and you found that their conversation about the pros and cons of disposable products today would be a
great story to start the conversation on this topic . Please narrate their story/conversation from your point
of view in your personal blog and our class website. (IM-->IH) (IH— AL) (refer to your previous

assignment!)

Start with “AT LR T8 T RO EA (F) FRF (L) AAS—REZ S #HE, TAA...... ,
LikA...... AL A RN A WAV ISR E TG ZH, KL ZANESF EA 9 T —RRET L,
B AR EMNBLR—Atkc. T, AR REGF .

b. Forum presentations: Stance takers [perspectives + evidence|: Please try to comment on whose
view you agree with. Why? And provide one more piece of evidence to support why you support this

point of view. Post your presentation scripts on our class website?. (IM-->IH) (IH— AL)

c. Q&A and forum reports: Reporters [summary + evaluative report]: You will ask questions after the
presentations and then write a report to publicize the event. Post your reports on our class website.

(IH— AL)

d. Be an advocate! Poster designers: With your partner, design a poster to advocate for measures that
should be taken in your community. Post your poster to social media & our class website to raise more

awareness! (IM-->IH) (IH— AL)

2 Students will create a google site for this project.
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Forum Roles and Model Texts Handout

1. Forum
Opening

Narrator

[narration+
description]

ALK E TRNER (F) FRF (L) BAN—KMZR6H#E, FiA
ooy GIAA o A2 R BN AN VL EF R AR R T, RN EAGE
AMAeEZMATHER, EETFTENERFPEMNGT —RARETE, HLS
RBEMAL—NTRE. "TaE, RMNRTTRXRGFZ

EBUER: R RE. BF5H Bk FARL. T K=

2. Stance takers

[perspectives +

Speaker A: K Z4F, SR B KK FEEANEN — KW= b9 Fix. KA
Ay ey, AATREA: BA...... , ok , KF,

evidence]
Speaker B: #tiff AR F M A ZT. XE..., TARARZE..... WEHWT:
By e B, o BZ, ... o BERTIR, BRAEEZ...... o
EBUEA: F. AT, TR BDR. FE EE. oK.

3. Q&A and AR XX K805 5 A BT Ao IEEARAE 09 A Rk — R Bt R SR

forum reports

[summary +
evaluative
report]

BRI F e AT T AN k. s A AT, —HA . RAFAA
F 2 JBAA o BikA ..., MR AR (R 2. @A Yo FIATIXA
FIARLHAT TR, RAI....o A, FIAAFENETGAI R ZATFA
&, RPFEAMNGIRE, BRIBRA—KEZ%. (BHF____ RF)

HBUELR: % T R By AR . R, RS YL

Slogan: #&37 Hu3k, M E AR

BAF AR AT @ T

BR—RYEP= i B L
FAEEX — N2 (9.23-9.30) B, I
BT — R e IR — M
REAEAT 2appBREL IR R R AT 205, Hh
fPaH— M= .
311 (H) §9RZERIZ ] t?\
(Action Plan Credit: URI CHN31 l)'

........

(Poster Credit: Read-On 2015 High School)
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Handout for the Role-play Activity

using the disposable
products, students might
need to bring in their own
reusable utensils, or the
cafeteria must invest
more on plates and
labor.]

more hygienic...]

environmental protection,
you believe that we
should enforce
environmental protection
regulations more strictly
for the sake of the next
generation. Although it
may bring some
inconvenience, it is
something we need to
endure. You also have
suggestions for the
university to improve the
recycling procedure. ]

FAERTHE FRMEDFIEER FEA ¥4 B
You need to consider the | disposable products are On behalf of students You agree that
school budget. If not cheap, convenient, and who support environmental protection

is important, but the
convenience of life
should not be ignored. In
addition, during the
pandemic, you think the
use of disposable
products is inevitable and
safer.

— R F SRR E T
{i\ _‘E.i

EE NS

T — ARG IRRBUR LI
2"

RERFRE, TRERR
BAZAT AL R, MEM

o

&

AR % B A

3

REFRRER, TA
AETRILER,
R, A—R
P o AT #E S, B
FE# A
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